2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

2007 Curriculum Guide
●

Featuring engaging introductory lessons, activities,
and readings in language arts and culture for
elementary, middle, and high school learners.

●

Aligned with the New York State Regents
learning standards for English Language Arts,
Social Studies and Elementary students.

●

Teacher resources available online
at www.saratoganativefestival.org.

The Ndakinna Education Center | New York State United Teachers | WMHT Public Television
1

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

ABOUT THIS CURRICULUM GUIDE
Although this Curriculum Guide was designed to be used in conjunction with the
2007 Saratoga Native American Festival in Saratoga Springs, New York, teachers
at all levels will find that the lessons and activities introduced can be used broadly
to support their own classroom curricula. Teachers and students who are unable to
attend the festival can view photographs and video footage in the Teacher
Resources section of the festival web site (www.saratoganativefestival.org).
This program guide was developed by Amy Totino, a veteran educator at Saratoga Springs
High School with experience in pre-K to college classrooms. Kay Olan (member of the Mohawk Nation,
presenter of Iroquois stories and culture, and retired NYS elementary school teacher) and Phil Preston (former
Akwesasne Freedom School teacher) served as cultural advisors. Mark Oppenneer, Education Director at the
Ndakinna Education Center and teacher at Saratoga Springs High School, edited and designed the guide.
Special thanks to Paul Webster, Director of Community Outreach for New York State United Teachers
(NYSUT), and Scott Sauer, Assistant General Manager of WMHT Public Television for their generous support.
Through their efforts, thousands of educators across New York State will be introduced to this guide.
The lessons and activities in this curriculum guide are aligned with the New York State Regents learning
standards. The heading of each section bears the English Language Arts and Social Studies standards covered.
We encourage educators to adapt each section to meet their specific classroom needs – and to contact The
Ndakinna Education Center with any questions regarding the material or suggestions contained in this guide
(www.ndcenter.org, info@ndcenter.org).

ABOUT THE NDAKINNA EDUCATION CENTER

(visit www.ndcenter.org)

The Ndakinna Education Center is an affiliate of the Greenfield Review
Literary Center, a 501(c)(3) nonprofit and charitable organization located in
Greenfield Center, New York. The Center offers people of all ages unique
hands-on learning experiences, creative presentations, and exhibit spaces
fostering an awareness of regional Native American understandings,
Adirondack culture, wilderness skills and the natural world.
Our programs emphasize observation skills, interactive learning activities, critical thinking, cooperative problem
solving and teambuilding for all ages. The Center is home to many educational exhibits, including Native tools,
baskets, rattles, drums, shelters, clothing as well as a full-scale birch bark canoe and several wigwams.
Besides the exhibit space, the Center also contains a large presentation room, an animal tracking room with more
than 1000 plaster casts of North American Mammal tracks, Cyber Tracker computer stations, and a gift shop.
The gift shop offers visitors a rich collection of educational resources including books about Northeast Native
American groups (such as the Iroquois, Abenaki, Wampanoag, Pequot, and Mohican), animal tracking,
wilderness crafts and skills, and Native storytelling.
We present our programs and series year-round at the Education Center and on the adjacent 80-acre Marion F.
Bowman Bruchac Memorial Nature Preserve. The beautiful trails that wind through the woods are used for bird
and tree walks, animal tracking, and for enjoyment by the participants of our youth and adult programs.
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Level(s)

Lesson / Activity

High School
Advanced

If Rocks Could Talk
Personification Stories

Standards

ELA 1,2,3

Telling a story from the perspective of an object found in nature
(Based on Keepers of the Earth Chapter 1: “Of Science and Indian Myths”)

Activities
 Students should read the story of the Great Stone on the next page (page 5).
 When creating their own story of an object found in nature they will consider what it has
seen and felt, where it has been, and what stories it has to tell.
 Have students brainstorm a list of natural objects. For example: leaf, stick, tree, cloud,
blade of grass, snowflake, raindrop, mountain, stream, pond.
 Students will use a graphic organizer to address the questions “What has the object seen?”
and “Where has the object been?” (see page 6).
 Using the information in the graphic organizer, they will create their story.
 Encourage students to consider the following concepts: Does their object travel from place
to place, or is it sedentary? Does it face a problem or conflict? Do they want their object to
pass judgment on the humans it observes, or merely point out behavior through
observation? Does their object have a personality, and how will they personify it? What
lesson or natural phenomenon will their story explain? How will they make their story
entertaining?
 Have students share first drafts with classmates (peer revision).
 Revisions should focus on, and final drafts should include, the following story elements:
exposition, plot, character, dialogue, conflict and resolution. (Depending on students’ levels
the teacher may also wish to require some type of plot twist, specific forms of
characterization, and/or a denouement.)

Alternatives
 To modify for other learning levels choose to
add one or more of the following: Read and
discuss the story of the Great Stone as a class.
Provide a graphic organizer and brainstorm
together to complete it. Provide a formal
structure for their story with a planning sheet to
address story elements (page 7). Have
students address the elements of plot first, then
add dialogue and characterization. You may
also wish to have them state the lesson or
observation the natural object will make.
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Excerpted with permission from Chapter 1 of Keepers of the Earth by Michael J. Caduto and Joseph Bruchac (Fulcrum Publishing, Boulder CO)

The Story of the Great Stone
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Personification Stories

Name:

___________________________________

Object: _________________________________

What has the
object Seen?

Where has the
Object Been?
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Personification Stories
Exposition

Name:

___________________________________

A strong way to introduce a story is to describe the setting.
Where is the object located at the beginning of the story? What is it seeing? Etc.

__________________________________________________________________
__________________________________________________________________

Characters

Who are the characters in your story (other than the object)?
Describe them physically. What are they like?

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________

Conflict

What problem does your object (or the other characters) face?

__________________________________________________________________
__________________________________________________________________

Plot

What happens to your characters and your object?
What do they go through in trying to solve the problem(s) that they face?

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________

Resolution

How does your object (or the other characters) eventually solve the problem?
How does the conflict end?

__________________________________________________________________
__________________________________________________________________

Dialogue

Find places within your story where it would be natural for your characters to talk.
When would this be? Who would be talking?

__________________________________________________________________
__________________________________________________________________
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Level(s)

Lesson / Activity

High School
Middle School

Handing it Down
Comparing and Contrasting Cultural Traditions

Standards
ELA 1,3
SS 1

NOTE: The Saratoga Native American Festival hosts a Smoke Dance
Competition as well as various kinds of social dancing.

Activities
 View and share with your students the YouTube videos located on the
teacher resources section of the Saratoga Native American Festival web
site. Learning the differences between social dancing and competition
dancing in a modern festival setting will help students begin to appreciate
the meaning and significance of dance for Native American peoples.
[www.saratoganativefestival.org]


Share this quotation from the Iroquois Dance Exhibit
(National Museum of Dance, 2006):
“Social dancing is a way in which friends, relatives and visitors of all
ages can get together and share a fun experience. More importantly, it
is a way in which the people can express their gratitude for having been
given the gift of life and all things that help to sustain life. Dancing is
a wonderful way in which to exercise the body, pass on cultural
connections, and develop a sense of community and cooperation.”

Emily Regis (Turtle Clan member
of the Mohawk Nation) competing in a Smoke Dance
Competition. Photo
by Eric Jenks

 Discuss the different aspects of social dancing and competition dancing that are visible
in the videos, and consider the meaning of the quotation. As a group, list some important
elements of clothing, gesture, skill, and social relations that are visible among the people doing the
dances.
 Brainstorm Question: List some varieties of dance that you, your family, your students, and your students'
families participate in or like to observe. How do these dance forms symbolize social, ethnic, family, or
community traditions?
 Learning the Steps: How do people learn these dances? Are there different levels of expertise? Are there
dances done for competition? Are there any groups that preserve the knowledge of ancient forms of
dance? How do these traditions compare and/or contrast with what you've learned about Native American
dancing from the videos?
Dancing is just one of many types of tradition that can be passed from one generation to another.
Sometimes the setting is formal, with teachers and students who work hard to improve their skill level so
that they can perform in public. But there are equally important forms of dance that are learned in informal
ways, when families, friends, and communities get together to express the importance of social interaction
and show their gratitude for each others' company.
 Plan for writing: List some of the similarities and differences between the two different broad categories of
Native American dance traditions (social and competition) seen on the video, and the types of dancing that
you, your friends, or your family do together. Talk about what makes the "smoke dance" a unique tradition.
 Have students write an essay based on the class discussion and on the students' own notes. Students can
use description, comparison, contrast, personal narrative, and other techniques that enable them to write
in a meaningful way about the importance of dance to different kinds of people in different times and
places. The essay should include a thesis statement which identifies the traditions to be discussed.ave
students write a compare and contrast essay based on the class discussion and the students' own notes.
The essay should include a thesis statement which identifies the traditions to be discussed.
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Level(s)

Lesson / Activity

Behind the Music

High School
Middle School

Expressive Expository Writing

Standards
ELA 1,3,4
SS 1

Activities
 Using the following excerpt from the 2006 Saratoga Native Festival Program Guide, help
students to understand the significance of the materials used to make a water drum. Why is
the sound produced by the drum important to Native American peoples?
The Water Drum is used by the Haudenosaunee when doing many social
dances. It is made of Basswood and is carved out from the inside. A
leather or cloth covered ring holds a piece of leather in place on top of the
drum. There is a hole in the side of the drum where water is poured inside.
A carved wooden peg is then placed in the hole so the water doesn’t leak
out. The drum is inverted until the leather top becomes wet and tight. A
carved wooden beater is used to play the drum.
The basswood reminds us of our connection to the plants. The leather
reminds us of our connection to the animals. The water reminds us that
water is life. We can’t live without it. The top of the drum and the ring is
shaped like a circle which symbolizes many things including the life cycle,
the water cycle, the celestial bodies, our eyes and countless important things in the Natural
World. The beat of the drum reminds us of the first sound we ever heard… the beating of our
mother’s heart. [Water drum drawing by James Bruchac]

 Have students brainstorm a list of their favorite bands and performing artists. What bands
contribute to the soundtracks of their lives?
 Ask students to select one band from the list whose songs have the greatest emotional
effect on them – and then choose the song which affects them most deeply.
 To the best of their ability, have students list the instruments used to play the song. Using
the planning guide (see page 10), relate how the sound of each instrument might symbolize
something to the student (an emotional aspect, an image, a 'flavor'). For example, in one
song about a break-up, the crunch of the electric guitar might symbolize aggression, the
droning bass – an attempt to remain stable, a solitary saxophone part – bitterness and
loneliness, and the crashing of the drums and cymbals – the argument that brings all the
emotions out at once.
 Have students write an essay explaining what the instrumentation of the song means to
them and how each instrument represents an aspect of that student’s world: emotions,
hopes, dreams, worries, concerns, etc.
 The essay must contain an introduction with a thesis statement clearly identifying the band
or artist, song, instruments. The body of the essay should contain a clear explanation of
how each part represents an aspect of life. The essay must have a clear and strong
conclusion.

Alternatives
 Modify this activity to accommodate visual learners by substituting the use of art and crafts
for music (color, texture, line, movement, media, etc.).
9
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Behind the Music

Name: ___________________________________

Inst:

Inst:
Symbolism:
_______________
_______________
_______________
_______________

Inst:

Symbolism:
_______________
_______________
_______________
_______________

Inst:
Symbolism:
_______________
_______________
_______________
_______________

Inst:

Song Title:

Symbolism:
_______________
_______________
_______________
_______________

Symbolism:
_______________
_______________
_______________
_______________

Group / Artist(s) name:

Inst:

Inst:

Symbolism:
_______________
_______________
_______________
_______________

Symbolism:
_______________
_______________
_______________
_______________

Inst:
Symbolism:
_______________
_______________
_______________
_______________

10

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

Level(s)
High School
Middle School

Lesson / Activity

Standards

You Tell The Tale

ELA 1,3,4

Public Speaking & Student Storytelling

Activities
 Have students actively read the excerpt on page 12 from Keepers of the Earth.
 While reading, students should use the Notes Sheet (see page 15) to take notes on each
section. Recommend to students that they set up their notes based on the chapter subtitles.
 Using the notes taken, students should ‘translate’ the suggestions for storytelling into advice
for public speaking in general.
 Have students team up and make a list of tips for public speaking based on the suggestions
given to prospective storytellers. Some suggested outcomes:
✔

Read aloud by yourself for practice

✔

Keep your facts straight – don’t mix purposes (or stories)

✔

What way can you make this a shared experience?

✔

Create the most inclusive setting/location for both speaker and audience

✔

Breathe – voice should come from your diaphragm

✔

Consider your audience

✔

Look at your audience while speaking

✔

Involve the audience – use show of hands, etc.

✔

Have a clear ending

✔

Pace yourself / time your speech

✔

Use a visual to enhance (not replace) your words

✔

Be yourself!

Good Practice
If your students are telling
stories as part of their learning,
have them say where the story
comes from and from whom
they heard it.

[Pictured: Perry Ground, Turtle Clan member of the Onondaga Nation. He is a dynamic storyteller who brings his stories and
understanding of Haudenosaunee traditions to life through vivid descriptions, his rhythmic voice, and an energetic stage presence. If
you would like Perry to visit your school, please call (585) 820-0644. Photographs by Margot Lynch]
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Excerpted with permission from Chapter 2 of Keepers of the Earth by Michael J. Caduto and Joseph Bruchac (Fulcrum Publishing, Boulder CO)

12

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

13

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

14

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

You Tell the Tale – notes page

Name: ___________________________________

Telling the Stories

Seeing the Story

●

●

●

●
●

●

●

●

●

●

The Setting of the Story

Speaking the Story

●

●

●

●

●

●

●

●

●

●

Involving the Listeners

Conducting the Activities

●

●

●

●

●

●

●

●

●

●
[Ends at Set the Stage]
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Level(s)

Lesson / Activity

A Bird's Eye View

High School
Middle School
Elementary

Of Some Figures of Speech

Standards
ELA 1,2
SS 1,5

Language Use / Metaphor / Creative Writing / Local History / Government

Activities
 Define the terms ‘expression’ or ‘figure of speech’ for students. [According to MerriamWebster’s Word Central’s Student Dictionary an ‘expression’ is ‘a meaningful word’ and a
‘figure of speech’ is a ‘form of expression (as a simile or metaphor) that uses words other
than in a plain or literal way phrase.’]
 Discuss the figurative meanings of the expressions the winds of change, there’s a storm
brewing, Mother Nature, head in the clouds, and crafty as a fox. Be sure that students can
distinguish between the literal and the figurative meanings. For older students this is an
opportunity to introduce the difference between connotation and denotation.
 Ask students if they have ever heard the phrase bury the hatchet. Discuss any prior
knowledge and then share with students the story on the next page dealing with the Great
Law of Peace. Have them listen for an explanation of the figure of speech bury the hatchet.
Have students explain what the Great Law of Peace means, and/or provide them with an
explanation (see page 17).
 Have the class brainstorm other expressions and figures of speech that come from
observing nature or the world outside their homes and the school. The list below may help
guide your discussion:
A stone's throw away
A rolling stone gathers no moss
All bark and no bite
Ants in your pants
As old as the hills
Babe in the woods
Bad apple
Barking up the wrong tree
Between a rock and a hard place
Bird's eye view
Black sheep
Blind as a bat
Butterflies in your stomach
Can of worms
Can't teach an old dog new tricks

Change horses in mid-stream
Cool as a cucumber
Frog in your throat
Hold your horses
Like a fish out of water
Lion's share
Looking for a needle in a haystack
Moving at a snail's pace
Off the beaten path
On a wild goose chase
Playing cat and mouse
Rise and shine
Shaking like a leaf
Snug as a bug in a rug
Wrinkled as a prune

 Have each student choose one expression and make up a three-panel comic strip that
either tells a story about where the expression might have came from, or shows what might
happen if someone were to take the figure of speech literally.

Alternative
 Additional Challenge: Students’ stories could connect to a law or value that exists in
today’s society as a way to explain where the expression originated.
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“Bury the Hatchet”
The Great Law of Peace
According to the oral tradition of the
Haudenosaunee, more than 1,000 years ago, the
Mohawk, Oneida, Onondaga, Cayuga and
Seneca Nations were living in disharmony. It was
a terrible period of social dysfunction, confusion,
suspicion and warfare.

When all of the five nations finally decided to join
together, the Peacemaker pulled up a White Pine
Tree by its roots.
The people were asked to throw their weapons of
war into the pit. An underground stream took the
weapons away so the future generations would
never see them again, (thus, the expression “bury
the hatchet”). The tree was put back into the
ground and is referred to as The Great Tree of
Peace. It is said to have four White Roots
of Peace that extend to the ends of
Turtle Island (North America).

Then, a man from the Huron Nation came with a
message of peace and unity. He is referred to as
the Peacemaker. He succeeded, with the help of
a great orator named Aionhwatha, in
convincing the above mentioned
five nations to form a Peace
League, a United Nations,
called the Haudenosaunee.

Those roots symbolize an
invitation to other nations to
join in the great peace by
putting down their
weapons and sitting
down to discuss
problems reasonably.
The powerful, keensighted eagle was placed
atop the tree to warn the
people of any impending
dangers to that peace.
You will see this symbol on
the clothing and in the
artwork of many Haudenosaunee. The whole story of how
the Great Peace came about takes
many days to tell and there are many
other symbols attached to the story.

That league still exists to
this very day. Some call
it the Five Nations.
Some call it the Six
Nations, because the
Tuscarora fled from
oppression in North
Carolina in the early
1700’s
and
found
sanctuary with the other
five nations. Some call it
the Iroquois Confederacy.
The real name for this
league is the Haudenosaunee,
which means “People of the
Longhouse” or “Builders of the
Longhouse.” (Longhouses were the
traditional, long, bark-covered dwellings of those
people. Today, the term Longhouse is also used
to describe a particular building where traditional
ceremonies, socials and meetings are held. The
Haudenosaunee who follow the traditional spiritual
teachings of their ancestors are referred to as
Longhouse People.)

The Haudenosaunee constitution is called The
Great Law of Peace. It is documented that
Benjamin Franklin and other framers of the U.S.
Constitution met on many occasions with the
Haudenosaunee to learn about the intricacies of
the Great Law of Peace. Neighbors influence
neighbors and so it is not surprising that both
constitutions have much in common.

The Peacemaker and Aionhwatha traveled
together for many years (no one knows for sure
how many years) trying to convince the people
that a great peace would work.

(excerpted from the 2006 Saratoga Native American Festival Program
Guide – written by Kay Olan Ionataiewas, Wolf Clan member of the
Mohawk Nation)
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Level(s)

Lesson / Activity

High School
Middle School
Elementary

People of the...
Naming Our Community

Standards
ELA 3,4
SS 1,3

Activities
 Review the names of the Haudenosaunee Nations and their meanings:
Mohawk
Kaniehkeha:ka is the real name for the
Mohawk. It is their name in their own
language. Some say it means “People
of the Flint,” but more recently some are
saying that “People of the Crystal” might
be more accurate. (Crystal probably
refers to the high quality quartz crystals
found in their traditional territory. Some
call those crystals, “Herkimer Diamonds.”) The Kaniehkeha:ka are also referred to as “The Keepers of
the Eastern Door,” since they were located furthest to the east of all the Haudenosaunee Nations. The
Mohawk and the Seneca are called the Elder Brothers. [Kastoweh drawings above by James Bruchac]
Oneida
Oneniota:a:ka is the real name of the Oneida. It means “People of the Upright Stone.” The Oneida are
one of the nations that make up the Haudenosaunee. The Oneida and the Cayuga are also called the
“Younger Brothers.” Oneida traditional territory is to the west of the Mohawk Nation.
Onondaga
Onontakeha:ka is the real name of the Onondaga. It means People of the Hills.” The Onondaga are
one of the nations that make up the Haudenosaunee. The Onondaga are also called “The
Firekeepers.” They are located near Syracuse, NY, west of Oneida traditional territory.
Cayuga
Kaiokwenha:ka is the real name of the Cayuga. It means “People of the Great Swamp.” The Cayuga
are one of the nations that make up the Haudenosaunee. The Cayuga and the Oneida are also called
“The Younger Brothers.” Cayuga traditional territory is to the west of the Onondaga.
Seneca
Onontowa:ka is the real name of the Seneca. It means “People of the Great Hill.” The Seneca are
one of the nations that make up the Haudenosaunee. The Seneca and the Mohawk are called “The
Elder Brothers.” The Seneca are also referred to as “The Keepers of the Western Door.” Their
traditional territory is west of the Cayuga.
Tuscarora
Ska Ruh Reh is the real name of the Tuscarora. It means “Shirt-wearing People.” The Tuscarora are
one of the Six Nations of the Haudenosaunee, but does not have a vote at Grand Council. The
Tuscarora traveled from North Carolina in the early 1700’s to escape European repression.

 Discuss the reasons and/or geographical features from which these names originate.
 Ask students to work in teams to create a name for their city/region. Consider assigning
each group a specific area of your community (you may include maps or topographic maps
for more advanced understanding). Students may consider the animals and trees that are
indigenous to their areas.
 Have groups give informal presentations explaining their choices.
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Level(s)

Lesson / Activity

High School
Middle School
Elementary

The Earth on Turtle's Back
The Value of Symbols

Standards
ELA 1,2,4
SS 1

Activities
 Have students read (or read aloud) the Onondaga Creation Story “The Earth on Turtle's
Back” on the next page.
 Hold a class discussion around the following questions: Based on this story, what do you
think are the values of the storytellers? What leads you to think this?
 Provide students with the outline drawing of a turtle’s shell on page 22.
 Ask students to think about the things they treasure most. What is most important to them?
An aspect of their life, particular friendships, an accomplishment, an experience, etc? Give
them time to think about about this – the goal is to write down a list of 13 things.
 For upper level students, have them write what kind of values are suggested by the items
on their lists. For example, if a student has listed “My best friend Joey, My family, Money,
My education, Freedom, etc.” The values associated with those things might be: loyalty,
love, security, inquisitiveness, patriotism, etc.
 Using the thirteen sections of the turtle's shell, students should then create images to
represent those items (this is an opportunity to define and explain symbolism to younger
students). Each section will contain a symbol of the students' values.
 Students should then write an explanation of the images they drew. Depending upon
student grade level, this writing could be a close activity, one sentence per section, a
paragraph per section, or a formal essay with an introduction, body and conclusion.
 Questions and further activities relating to the story may be found in Keepers of the Earth by
Michael J. Caduto & Joseph Bruchac.
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Did you know?
There are many ways in which the same story can be told while still
preserving the main idea. The above story is one Onondaga version.
The following distinctions are important to note in other versions:

The Tree of Life
The tree in the Creation Story of the Haudenosaunee is called The Tree of Life. It
grew in the center of Sky World (referred to in this version as Skyland). This tree
bore all kinds of fruits and emitted a glow from its blossoms.

The Great Tree of Peace
The tree that symbolizes the unification of the Haudenosaunee is called
The Great Tree of Peace (see the Great Seal of the Haudenosaunee on page 17).
It is a white pine tree with four white roots of peace that extend to the ends of
Turtle Island (North America).
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The Earth on Turtle's Back

Name: ___________________________________
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Level(s)

Lesson / Activity

Standards

High School
Middle School
Elementary

A Visit to the Festival

ELA 4

Reflective Journal Prompts

Prompts for Students Attending the Saratoga Native American Festival
 Describe a festival event or activity that made an impression on you.
 What is one aspect of Northeastern Native American culture of which you were previously
unaware? How has your awareness impacted your understanding of Native culture?
 What are some of the values of the Native American culture that you admire? Explain them
and why you admire them.
 Write a story telling about your experience the day of the festival.
 Did you meet anyone new at the festival? Write about your interaction with that person.
 Did you participate or attend a storytelling event? Without retelling the story, give an
overview of the plot. Did the story have an impact on you? Why?
 Look at the festival etiquette page in the 2007 Festival Program. Were there any rules of
etiquette that surprised you? Were you able to follow them all? Are there any special rules
at your house that you need to explain to your friends before they come over?
 What did you think about the setting for the festival? Was the Saratoga Performing Arts
Center a good venue for it? How was it effective? In what ways could it be improved?
 Describe a musical presentation that you attended. What instruments were played? Are
they different from instruments you are used to playing or listening to? How? What did you
enjoy most about it?
 Choose one section of reading from the 2007 Festival Program. What new facts did you
learn from reading it? What interested you the most about it? What will you do with this
new information now that you have learned it?

Photograph by Scott Conroe
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Level(s)
Middle School
Elementary

Lesson / Activity

Standards

Reading the Story Belt
Picture Stories

ELA 1,4
SS 1

NOTE: This activity may be used with any history curriculum and may focus on any period in time, including current
events. Sources for this activity may include textbook sections, non-fiction essays about historical figures or events,
newspaper or magazine articles, or short non-fiction books about historical figures or events.

Activities
 Each student should be provided with or choose an event (or ‘story’) from history or a current
event. Every student should have his/her own specific story.
 Using the reading selections below, help students understand the difference between wampum
belts and story belts:
WAMPUM
Cylindrically-shaped purple or white beads made from the quahog shell. These special beads can be used
for embellishment on clothing, sending messages and for ceremonial purposes. Wampum beads can be
woven into designs as seen in wampum belts. Wampum belts are “read” by individuals who are trained to
memorize the speeches that are connected with each belt. Those speeches recount historical events and
treaties. The Haudenosaunee are very well known for the detailed history recorded in their belts along
with the oral tradition of passing accurate information from one generation to the next.
STORY BELTS
Story Belts are a recent innovation developed to help in the telling of legends. Story belts are commonly
made of round, multi-colored seed beads which are woven to create pictographs. In the 1940s, while
teaching school at the St. Regis Reservation at Akwesasne, Ray Tehanetorens Fadden began to teach
young Mohawks about their own culture. With a group of young men from the reservation, he traveled to
collect information about Mohawk history and used this to train the young men in woodsmanship and other
traditional arts. Many of Fadden's students would become outstanding leaders of today's Mohawk nation.
Fadden later founded the Six Nations Indian Museum in Onchiota, where an impressive collection of
historical Iroquois artifacts are exhibited. Especially notable are beaded story belts, created by Fadden
and used by him and his family to retell ancient myths and lesson stories to visitors. The museum aims to
educate the public and to serve Native Americans by reaffirming traditions. Fadden has been recognized
by many organizations for his energy and commitment to Native American people and their heritage. The
Fadden Family is being honored at the 2007 Saratoga Native American Festival.
[pictured at left: “Song of the Hermit Thrush” by Ray Tehanetorens Fadden excerpted from Legends of the Iroquois]

 Using drawn pictographs of their own design instead of beads, students will create a ‘story belt’
about their event or figure that helps them to accurately present the information in that story to
the class. (Rolls of register tape paper will work nicely for the final belts, but a regular piece of
unlined paper will work as well.)
 Story belts do not need to be in code. However, using pictures instead of words, they should
accurately depict the details of the event to be told.
 After being given time to rehearse or practice telling their stories, students should take turns
telling their stories to the class using their story belts to guide them in their telling.
 Students listening to the stories should be expected to relate relevant information about what
they have heard.
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Level(s)
Middle School
Elementary

Lesson / Activity

Standards

Taming the Trickster

ELA 1,2,4

Using a Venn Diagram to Compare and Contrast Tales

Activities
 Discuss with students the reasons that stories are told. These include passing on important
social and behavioral lessons, teaching about cultural and historical events, explaining
natural phenomena, and entertaining others. In many cultures, the Trickster shows up in
stories told to teach and entertain young people.
 As a class, list some modern tricksters (list may include Bart Simpson, The Joker from
Batman comics, Captain Jack Sparrow, Bugs Bunny, and Wile E. Coyote). What common
characteristics do they share? Major differences?
 Choose two trickster stories from the oral traditions of northeastern Native peoples. Have
students read each story and identify the reasons it might be told.
 If its purpose is to teach a lesson, have them write down what lesson they believe is
suggested. If it is to explain a natural phenomenon, have them write down what is being
explained. Have them write down which parts of the story were most entertaining – what
did they enjoy and in what ways (ie. exciting, adventurous, suspenseful, humorous,
touching, and so forth)?
 Using the Venn Diagram on the next page, have students identify the differences and
similarities between the stories (setting, plot, characters, trickster's behavior, others'
reaction to the trickster, ultimate outcome of the story, reasons for telling, etc.).

Example
Required children’s books: Turtle’s Race with Beaver, and Raccoon’s Last Race (both Bruchac).
 Turtle’s Race with Beaver teaches a number of valuable social skills about sharing, asking
for permission, and respecting others.
 After reading the book with the students (or to the students depending on grade/reading
levels) some guiding questions include: Why didn’t Beaver want to share the pond at first?
What made Beaver act differently at the second pond? How does this story relate to
students’ lives (ex. their rooms, toys, neighborhoods, etc)? What traits did Turtle have that
made the other animals cheer for him? What traits did Turtle have that we should respect?
 Guide student/class discussion of the purpose(s) of this story. Help students to determine
that it is entertaining (humorous & suspenseful) and it also teaches lessons related to
Turtle’s traits and Beaver’s changed behavior.
 For Raccoon’s Last Race, read and generate a similar question session and discussion.
This book covers the character education elements of humility, gratefulness, good
sportsmanship, and respect for others. Its purposes are to entertain and to teach these
lessons about behavior.
25

2007 Curriculum Guide @ The Ndakinna Education Center, New York State United Teachers, WMHT Public Television

Taming the Trickster

Name: ___________________________________

Using a Venn Diagram to
Compare and Contrast Tales
__________________________________
Title of first Tale

__________________________________
Title of Second Tale

_________________________
Trickster's Name

_________________________
Trickster's Name

Different
different
__________________________
__________________________
__________________________
Same
__________________________
____________________________________________________________________
______________________________________________________________________
________________________________________________________________________
__________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
__________________________________________________________________________
_________________________________________________________________________
_______________________________________________________________________
_____________________________________________________________________
_________________________________________________________________
_____________________________________________________________
________________________________________________________
_______________________ ________________________
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Level(s)

Lesson / Activity

Standards

Elementary

Great Expectations

ELA 1,2,4

Understanding Cultural Differences

Activities
 Explain or discuss how there are different rules of behavior for different environments. For
example: wearing hats (outside, at table), gum chewing (in class, while walking), voice
volume (on the playground, in the library), word choice(talking with friends, talking with an
adult).
 Use the examples from the 2007 Festival Program Guide article titled “Festival Etiquette”
(see excerpt on page 28) that indicate Native American customs. You may wish to select
the most appropriate and or understandable sections depending on how many students
attended or will be attending the festival and their age level.
 Some relevant concepts include: it is appropriate to introduce yourself when talking to new
people; one should not touch traditional clothing or musical instruments without explicit
permission or invitation from the owner of these items; pointing is considered impolite.
 Have students write or draw an example of a custom in their homes that relates to respect,
politeness, or manners.
 Students should share these with their classmates in a circle or casual setting.

Flags (clockwise, starting at the top): The Haudenosaunee (or Iroquois), The Missisquoi Abenaki,
The Mohican Nation, The United States of America
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Festival Etiquette
The Saratoga Native American Festival is a gathering of Native and non-Native people in a relaxed, enjoyable and friendly environment.
It provides an opportunity for Native people to express pride in who they are, socialize, network, reconnect with friends and meet new
friends. Non-Native people get to learn about Native cultures and have the chance to experience various aspects of many Native groups.
It is an excellent venue for the sharing of accurate information, asking and answering questions and displaying and selling Native-made
art and crafts.

Here are some important things to keep in mind when in attendance
at any Native Festival, gathering or PowWow.

• Please be respectful of the singers, dancers, and storytellers. If you approach them with questions about their Nation, their
traditions or their personal regalia, some may be shy, but others will be very willing to speak with you. Be sure to
introduce yourself first.
• It is always appropriate to ask permission before photographing anyone. The emcee will indicate when it is not
permissible to photograph dancers in the Dance Arena. Individuals outside of the Dance Arena always appreciate being
asked first. When photographing, remember to offer to send a copy to the person being photographed. If you are
intending to use the photograph for commercial purposes, please get written permission.
• The Dance Arena is for dancers only, unless the emcee invites others to participate. Listen and the emcee will indicate
when it is permissible to join in on the dancing and who can participate. It is a wonderful idea to bring a blanket or folding
chair.
• The Dance Arbor is a restricted area in which only the dancers, singers, drummers, emcee and their helpers are permitted.
Seats within the Dance Arbor are for the presenters. Please respect this area. Any chair, in or outside the Dance Arena,
with a blanket or shawl on it indicates that it is reserved.
• The Drum is the heartbeat of the Festival and represents the heartbeat of the people. There are many different kinds of
drums, rattles, shakers, flutes and percussion instruments. Please do not touch a drum or any musical instrument without
permission.
• The clothing worn by Native people is referred to as “regalia” or “traditional outfits.” The term “costume” is not
appropriate. Traditional outfits can be very expensive and are very often one of a kind. Many are made by the dancer or
family or friends of the dancer. Some traditional outfits are family heirlooms and may be decorated with symbolic or
personal embellishments. Please do not touch anyone’s clothing or regalia without permission.
• Some feathers are sacred items. If you see a feather on the ground, please do not touch it. Rather, tell the nearest dancer,
singer or emcee where it is. They will know what to do.
• Please be aware that pointing at an object with your finger is considered impolite by many Native people. It may sound
peculiar to members of other cultures, but it is considered more polite to Native people to point with the lips or with the
nose.
• Please do not let children play in the Dance Arena. The dancers may be moving backwards or very quickly and might not
be able to avoid a collision.
• It is not appropriate to record music at a festival without prior permission.
• Drugs and alcohol are not permitted at the Saratoga Native American Festival.
• Please stand during Honor Songs and Flag Songs. Men should remove their hats at that time
(hats with eagle feathers do not have to be removed).
• Enjoy!!! This event is meant to be fun as well as informative.
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Level(s)

Lesson / Activity

Standards

Elementary

Corn Husk Dolls

SS 1

From Field to Fashion Fun

Activities (courtesy of teachersfirst.com)
 Wherever corn was grown as a crop, children, in both Native American and Colonial American
families, used husks to fashion dolls. Follow these simple instructions and refer to the
accompanying diagrams to create your own unique doll.
 Required materials:







String
Scissors
A bucket of water
Bags of corn husks
Corn husk doll diagram below

(Corn husks are usually available at craft
stores – dried, cleaned, and uniform in size)

 Directions:
Note: Before beginning, soak cornhusks in a bucket of water until they are soft and pliable.

These pictures
correspond to
the numbered
instructions
below.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

Take four cornhusks and arrange them in as shown.
Using a small piece of string, tie the straight ends together tightly.
Trim and round the edges with scissors.
Turn upside down and pull long ends of husks down over the trimmed edges.
Tie with string to form the "head."
Take another husk, flatten it, and roll into a tight cylinder.
Tie each end with string. This forms the doll’s arms.
Fit the arms inside of the long husks, just below the "neck."
Tie with string, as shown, to form a "waist."
Drape a husk around the arms and upper body in a criss-cross pattern to form "shoulders."
Take four or five husks, straight edges together, and arrange around waist to form a "skirt."
Tie with string.
If desired, follow the diagram to form legs for the doll. Tie legs with small strips of husks as
indicated. Finish off the doll by tying small strips of husk around the neck and waist to hide
the string. Small scraps of cloth may be used to dress the doll.
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Connections
Links to Resources

You'll find information about...

...at this location:

GENERAL INFORMATION LINKS

Teacher Resources for this Curriculum Guide / info about the Festival

http://www.saratoganativefestival.org/2007

The Ndakinna Education Center

http://www.ndcenter.org

The National Museum of the American Indian in Washington, DC

http://www.nmai.si.edu/

PowWows, Native American dance styles, and more

http://www.powwows.com/

Chief Jake Swamp's Tree of Peace Society

http://www.treeofpeacesociety.info/

Pocumtuck Valley Memorial Assoc. / Raid on Deerfield: The Many Stories of 1704

http://www.1704.deerfield.history.museum/

IROQUOIAN-RELATED LINKS

The Seneca Nation of Indians

http://www.sni.org/

The Mohawk Council of Akwesasne (Canada)

http://www.akwesasne.ca/

a great resource – The Iroquois Indian Museum

http://www.iroquoismuseum.org/

The folks at the Kanatsiohareke Mohawk Community

http://www.mohawkcommunity.com

The Ronathahon:ni Cultural Center (Canada)

http://www.ronathahonni.com/

Ohwejagehka: Ha`degaenage – a site focused on Iroquoian languages

http://www.ohwejagehka.com/

The Woodland Cultural Centre (Canada)

http://www.woodland-centre.on.ca

Wampum Chronicles: Mohawk Territory on the Internet

http://www.wampumchronicles.com/

Kenien'kehaka Onkwawn:na Raotitionhkwa Culture Center

http://www.korkahnawake.org/

The Oneida Nation

http://www.oneida-nation.net/index.html

The Akwesasne Cultural Center (Canada)

http://akwesasneculturalcenter.org/

Ganondagan – a Seneca historical site

http://www.ganondagan.org

ALGONQUIAN-RELATED LINKS

Cultural Heritage sites of the Lake Champlain Basin

http://www.lcbp.org/atlas/html/so_heritage.htm

Mohican Nation, Stockbridge-Munsee Band Tribal History

http://www.mohican.com/history/oeh.htm

Stockbridge-Munsee Community, Modern Tribe

http://www.mohican-nsn.gov/

Abenaki Nation of Missisquoi / Museum and Cultural Center

http://www.abenakination.org/museums

Musee des Abenakis / Abenaki Museum at Odanak, Quebec

http://www.abenaquis.ca/english/musee/index.html

Grand Conseil de la Nation Waban-aki

http://www.abenaquis.ca/english/grand_conseil/practicalagreement.htm

Vermont Governor's Advisory Commission on Native American Affairs

http://vcnaa.com/joomla/content/view/83/2/

Vermont Folklife Center / Look under Additional Resources on Rogers Raid

http://www.vermontfolklifecenter.org/childrens-books/malians-song

Field Trips!
Looking for an exciting field trip for your students? The Ndakinna Education Center receives hundreds of
students each year for programs involving storytelling, animal tracking, nature studies, wilderness skills, and
Native and Adirondack culture. To learn more, visit www.ndcenter.org or call The Ndakinna Education Center at
(518) 583-9958.
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